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Integrated Teaching: EDE 4942
Co-Teaching and Accommodating Diverse Learners

Alachua Elementary Professional Development Community

Spring 2009
	Field Advisor and Instructor
	Email
	Phone
	Office Hours

	Kevin J. Berry, Ed.S.
	kberry@coe.ufl.edu
kjbuf97@ufl.edu 


	352-318-5550
	M,T,R,F 8:30-10am
And by appointment


Class Schedule: 
· Class meets at Alachua Elementary on Wednesdays from 9:00 a.m. – 11:30 a.m. (after 7:50-8:50 UFLI tutoring)
· There will be one on-campus meeting in the Terrace Room with all pre-intern cohorts on October 7th @ 8:30am 

· The Inquiry Showcase is tentatively scheduled for Dec. 2nd , time and location TBA

Description:


The Pre-internship is an intensive and integrated methods and field experience designed to encourage collaboration, community development, as well as practice in planning, teaching and assessment for prospective elementary teachers.  During this semester, prospective teachers collaborate with a co-teaching partner using models of co-teaching and a variety of instructional strategies to support the learning of ALL students in their classroom.


The prospective teacher’s field experience consists of 16 hours per week during the semester and this time is spent at the PDC classroom with additional time required for preparation, analysis of activities, travel and other course assignments.  The PDC instructors and the mentors in the school co-plan the PDC tasks so that what is taught in the courses can be implemented at some level in the classroom.  The focus of the PDC semester is to:

· enhance prospective teacher practices in the areas of planning, teaching, and assessment ,

· develop classroom management skills,

· nurture collaboration & co-teaching competence, 

· develop a repertoire of strategies for differentiating instruction and accommodating diverse learners, 

· cultivate a teacher inquiry stance

By the end of the semester, prospective teachers must provide evidence of professional growth in each of the twelve Accomplished Practices. 

Texts/Materials:

Required

Dana, N. F. & Yendol-Silva, D. (2003). The reflective educator’s guide to classroom research: Learning to teach and teaching to learn through practitioner inquiry. Corwin: Thousand Oaks. 

Tomlinson, C. A. (2001). How to differentiate instruction in mixed ability classrooms (2nd ed.). ASCD:  Alexandria, VA.
UFLI tutoring kit and manual (available at Target Copy Center)

Three-ring binder for Inquiry Data and artifacts

Highly Recommended

McCarney, S. B. (1999). Prereferral intervention manual: The most common learning and behavior problems encountered in the educational environment. Hawthorne Educational Services: Columbia, Minnesota. 
Resources:

You can find other appropriate forms, project descriptions, class readings and other resources on our website at http://www.berrysclass.net/teachers.html. 
Additional Course Readings:

Readings can be accessed through the UF course reserve. You are responsible for coming to class prepared to discuss the assigned reading. Readings can be accessed using your UF username and password at:
https://ares-uflib-ufl-edu.lp.hscl.ufl.edu/ares.dll?SessionID=J155845671G&Action=10&Form=60&Value=5087
Credits:

EDE 4942 is a three credit pass/fail course and this course focuses only on your teaching placement and your performance of accomplished practices. Attendance, punctuality, and “above and beyond” levels of professional participation are essential to passing this course. 

EEX 4905 meets on Wednesdays and is a 3 credit course. Each of the Integrated Teaching assignments makes up the portions of this graded course.

IT Tasks: 

· Complete All Field Hours (M 7:30-11:30, T 7:30-1:30, W 7:50-8:50,  and R 7:30-1:30)

· Complete Graded Assignments

· Co-Teachers’ Conversation 
· Mentor Pathwise
· Mentor Observation Lesson Reflections

· Personal Philosophy Statement and Reflections
· Inquiry Project
· Meet and Complete “Non-Graded” Accomplished Practices

· Three mentor teacher observations of your lesson preparation, co-teaching, student assessment, and reflective ability (your mentor teacher observes you teaching) 
· Three formal field advisor “Pathwise” observations your lesson preparation, co-teaching, student assessment, and reflective ability (your field advisor observes you teaching).  One of these 3 lessons must demonstrate the integration of technology.  One of these may be part of your social studies unit, and one of these may be from an assignment in your reading course.
· One placement observation form (you observe your classroom)
· Two student observation forms (you observe two of your students)
· Three observations of other classrooms (You observe classrooms different than your own, such as ESE, Title One, ESOL, Gifted, Resource, or classes of other grade levels).
· Participate in other placement-related activities as deemed appropriate by your mentor teacher or principal.
IT Assignments:


The PDC semester utilizes “Inquiry into Teaching” as an organizational framework to facilitate learning. The work of a teacher is challenging and the process of learning to teach is often burdened with many “felt difficulties.” Dana and Yendol-Hoppey (2003) believe these felt difficulties provide teachers with the opportunity to learn through teacher research. There are eight passions (child, curriculum, content knowledge, teaching strategies, beliefs about practice, social justice, and context) that typically provide the catalyst for teachers’ wonderings. The overarching goal of the PDC semester is to foster a disposition for teacher inquiry and to help teachers gain valuable classroom research skills through acts of teaching, therefore we focus our assignments around the eight passions.

Part I: Inquiry into the Curriculum and Context (50 points total)
This assignment is a collaborative planning & co-teaching project between your mentor and co-teaching partner that will utilize the Pathwise framework to organize and assess your lesson planning.

· Prospective teachers will utilize dialogue with partner and mentor teacher to establish the conditions and expectations for the field placement. 

· Prospective teachers will utilize multiple resources to identify the needs/abilities of students.

· Prospective teachers will plan an instructional lesson that meets diverse student needs.

· Class Profile (5)

· Co-Teacher Conversation Guide (15)

· Lesson Plan (20)

· Planning Pathwise Observation Form (5)

· Mentor Planning Summary and Mentor Observation #1 

· Spelling and Grammar (5)

Part II:  Inquiry into Beliefs and Professional Self  (50 points total)

· Independently, prospective teachers will identify key teaching goals that reflect personal beliefs about teaching.

· Given a set of personal beliefs, prospective teachers will construct a rubric that provides examples and goals for teaching practices.

· Given a beliefs rubric, prospective teachers will observe and collect data during an instructional lesson for a peer.

· Given observation data from a peer, prospective teachers will analyze and reflect on the extent to which instruction reflected the teacher’s personal goals for the lesson.

· Personal Philosophy Rubric  (20)
· Mentor Observation Feedback (10)
· Personal Philosophy Reflection (20)
Part III: Inquiry into Work with a Child  (200 points total)

· Given a focus student(s), prospective teachers will systematically gather and analyze multiple sources of data to generate knowledge about student abilities.

· Given multiple sources of data, prospective teachers will analyze and design an intervention to meet a focus student’s needs

· Prospective teachers will utilize technology as a learning tool.

· Inquiry Paper (100), turned in progressively over the semester
· Inquiry Brief (10)
· SOSI (student of special interest) Journal (20)
· UFLI Journal/Running Records and Data (20)
· Inquiry Showcase/Conference Presentation (50) 
Class Participation and Assigned Readings (25 points total)

Part IV: Inquiry into Teaching Strategies, Content Knowledge, Social Justice, and Context (non-graded course components)

Observation feedback and coaching is designed to help support teacher development in the following areas:

· Accommodations for Diverse Learners

· Differentiated Instructional Strategies

· Implementation of Reading and Social Studies content lessons

Grading Scale:


	Grade
	Percentage
	Points
	Grade
	Percentage
	Points

	A
	93- 100
	302 - 325  
	C-
	70 – 72
	227 - 236

	A-
	90 - 92
	292 - 301
	D+
	67 – 69
	215 - 226

	B+
	87 - 89
	281 - 291
	D
	63 – 66
	204 - 214

	B
	83 - 86
	270 - 280
	D-
	60 – 62
	195 - 203

	B-
	80 – 82
	260 - 269
	E
	BELOW 60
	<195

	C+
	77 - 79
	251 - 259
	
	
	

	C
	73 – 76
	237 - 250
	
	
	


Seminar Attendance and Late Work: Attendance at the weekly seminar is required. If you miss more than one seminar meeting your final grade will be negatively impacted. Late assignments will be penalized 2 points each day. 

Technology Integration: If you need additional support as you integrate technology this semester, visit the Teaching with Technology Exploration Center in Norman Hall. Additionally, visit the G518 lab for technical support. 
	EAS Key Tasks: Key tasks assess your mastery of knowledge skills and dispositions that the State of Florida requires of all entry-level educators. In this course, we will cover several Florida Accomplished Practices (AP). We will pay particular attention to the following AP and indicators of your mastery of those practices. These tasks are embedded within the assignments and responsibilities of the IT course.

	Your mastery of each indicator will be measured by your work on a Key Task. To pass this course your must successfully complete all Key Tasks and receive a rating of “Met with Weakness” or higher.  No exceptions will be made to this rule, even if you do not plan to teach after graduation.  Students who receive a “Not Met” rating will be offered a chance to redo the Key Task or, in some cases, to complete a comparable task assigned by the instructors.  Students who do not complete their makeup work satisfactorily (with a “Met With Weakness” or higher rating) will receive either an “incomplete” or “a failing grade” in the appropriate fill-in at the instructors’ discretion. Students who fail the course must repeat it later.

	Task Descriptions:

Pathwise Observations – During the field-experience, the university supervisor will conduct at least four observations of the student teaching partnership collecting evidence demonstrating teaching competence using the Pathwise Lesson Planning System (http://www.coe.ufl.edu/school/proteach/pathwiselesson/pathwise.htm) and Pathwise Assessment Instrument.  The nature of the activities will vary according to the setting and should be part of the classroom routine. Each Pathwise observation visit should include a pre-conference, observation and follow-up meeting between the field advisor, the student, and whenever possible, the mentor teacher. The university supervisor will collect Pathwise lesson plans and a protocol with observational data coded by domains for planning (Domain A), learning environment (Domain B), instruction (Domain C) and teacher professionalism (Domain D).

Collaborative Planning and Co-Teaching Project  - Each student will prepare a summary, using guiding questions, of ways that the teaching team will co-plan and co-teach in this field experience.  The topics addressed include, but are not limited to, behavior management policies, instructional methods, the student’s background information, grade level expectations, school wide expectations and the preinterns’ role in the classroom.

Pathwise Post-observation Conference - Using the evidence collected by preinterns that documents student learning, and from the Pathwise Observations by UF field advisors in Domain D, benchmark D1, the student writes and discusses reflections on the extent to which learning goals were met.


Relation of Course Objectives to ESOL Performance Standards

	Course Objectives
	ESOL Performance Standards
	Readings
	Activities
	Assessment

	1. The prospective teacher will develop and enhance practices in the areas of planning, teaching, and assessment of all learners.


	Design and implement effective unit plans and daily lesson plans which meet the needs of ESOL students within the context of the regular classroom
	Tomlinson, C.  (2001). How to differentiate instruction in mixed ability classrooms (2nd ed.). ASCD:  Alexandria, VA.


	Daily practice with coaching

Seminar Activities

Guided Inquiry
	Pathwise and informal observations of classroom lessons

Inquiry



	2.  The prospective teacher will develop a repertoire of strategies for differentiating instruction and accommodating diverse learners. 


	Create a positive classroom environment to accommodate the various learning styles and cultural backgrounds of students
	Tomlinson, C.  (2001). How to differentiate instruction in mixed ability classrooms (2nd ed.). ASCD:  Alexandria, VA.
	Daily practice with coaching

Seminar Activities

Guided Inquiry 
	Pathwise and informal observations of classroom lessons

Collaborative/Coteach

Project

Inquiry


Course Policies:

Emergency Absence Policy – There are no allotted absences during your pre-internship.  MINIMUM CRITERIA: (1) I am to call the school, either speaking directly to my mentor teacher and co-teaching partner or leaving a message for them by 7:15 a.m. and (2) I am to call, text, or email my field advisor by 7:15 a.m. of the morning of my absence.  (3) If I am responsible for teaching a lesson that day, I must be sure that all the materials are prepared and available for my mentor teacher and my teaching partner to present the lesson by 7:30 a.m. that morning.

I understand that I will make up the hours missed by my absence. If I miss more than 8 classroom hours or have frequent tardies, I understand that I will be placed on a Performance Improvement Plan (PIP), which will be kept in my permanent file in the College of Education, University of Florida.  I will sign in upon arrival each morning, and I will sign out each day upon departure. 

Make-up work Policy: In the unfortunate event I miss a Wednesday seminar, I will discuss the missed topic with my co-teaching partner and write a 2-3 page paper on that topic. I will use information from the class literature and other professional resources to write the paper. The paper will be due the beginning of the next Integrated Teaching seminar, or as decided by my field advisor.
Accommodations: Students requesting classroom accommodations must first register with the Dean of Students Office. The Dean of Students Office will provide documentation to the student who must then provide this documentation to the Instructor when requesting accommodation.

University of Florida Honor Code: The University’s policy on academic honesty and plagiarism will be in effect for all assignments.  “We, the members of the University of Florida community, pledge to hold ourselves and our peers to the highest standards of honesty and integrity.” Students are referred to their student handbooks for a thorough discussion of the policy and consequences of academic dishonesty.

Tentative Integrated Teaching Calendar
	Class Date
	Topic
	Class Info.
	After class to-do list

	Week 1:

August 26
	UFLI Training
	UFLI Training (Trinity United Methodist Church Youth Building)
	

	Week 2:

September 2
	Syllabus/Introduction to the Course
Introduction to co-teaching
	Syllabus/Observations
	Placement Observation Form
Observe Two Students of Interest
Co-Teachers’ Conversation (due  9/16)
Read Dana/Silva:  1-2

Meet/establish relationship with UFLI student
Begin UFLI tutoring on 9/8

	Week 3:

September 9
	Data Driven Instruction/

Planning Using Pathwise,

Classroom Management Part One, Inquiry
	Guest speaker

Due:   Placement Observation Form, Student Observations 

	Write Mentor Pathwise Lesson (Due 9/23)
Teach Mentor Pathwise Lesson (which is also Mentor Observation #1)
Meet with Mentor and Write Reflection of Mentor Observation #1

Read  Dana/Silva:  3,4
Choose your SOSI



	Week 4:

September 16
	Inquiry:  Support Gathering Preliminary Data and Devising your Intervention, Refining your Wondering, Writing in your SOSI Journal

	Due:  Name of SOSI, Co-Teachers’ Conversation


	Write two SOSI Entries
Refine Inquiry Question

Gather more data on your UFLI student and your SOSI

Read  Tomlinson:  1-7

	Week 5:

September 23
	Differentiating Instruction/Planning for all students

Inquiry

	Due:  Mentor Pathwise Assignment 

Due:  Refined Inquiry Question
	Write two SOSI Journal Entries

Teach Pathwise 1 Formal Observation

	Week 6:

September 30
	Accommodations/Modifications, and RTI

	Due:  Field Advisor Pathwise Observation #1
	Write two SOSI Journal Entries

Write Inquiry Paper Sections A-C



	Week 7:

October 7*
	*Meet in the Terrace Room, 8:30-11:30

Inquiry and Graduate School
	Speaker

Due:  Inquiry Paper Sections A-C
	Write two SOSI Journal Entries
Teach Mentor Observation #2

Meet with Mentor and Write Reflection

Bring an old “Philosophy of Teaching” Paper to Class Next Week

	Week 8:

October 14
	Putting Philosophy into Practice:  Turning Philosophy Paper into Rubric 


	Due:  Mentor Observation #2  and Reflection
	Write two SOSI Journal Entries
Read Article on Reserve:  George
Read Tomlinson:  8-14
Teach Field Advisor Pathwise Obs. #2

	Week 9:

October 21
	Differentiating Instruction in Content Areas - Soc. St./Science

Revisiting Philosophy Statement
	Due:  Field Advisor Pathwise Observation #2
	Write two SOSI Journal Entries

Teach Mentor Observation #3

Meet with Mentor and Write Reflection

Complete Personal Philosophy Statement


	Week 10:

October 28

	School Accountability
Inquiry
   
	Guest speaker

Due:  Mentor Observation #3 and Reflection,

Personal Philosophy Statement
	 Write two SOSI Journal Entries
Read  Dana/Silva:  5
Write School Accountability Synthesis

	Week 11:

November 4
	Inquiry Data Analysis
	Due:  School Accountability Synthesis
	Write two SOSI Journal Entries
Write Inquiry Paper:   Sections D-E

Read  Dana/Silva:  6-7

	Week 12:

November 11


	Veteran’s Day—Class will not meet
	Due:  Inquiry Paper D-E, Inquiry Abstract
	Look at the data from your UFLI Student

Write two SOSI Journal Entries

Teach Social Studies-Field Advisor Pathwise Observation #3
Write Inquiry Paper:  F-G
Create Presentation Handout



	Week 13:

November 18


	Inquiry:  Finding your findings

Class synthesis 

Class evaluations

Presentation Practice
	Due:  Field Advisor Pathwise Observation #3, Inquiry Paper F-G, SOSI Journal/UFLI Journal, Presentation Handout
	Revise and Finalize Inquiry Paper:

Introduction/ Sections A-G/

Inquiry Journal/ Artifacts/Data
Observe three other classrooms


	Week 14:

December 2
	Inquiry Showcase

Presentation

Tentatively Scheduled for Metcalfe Elementary, 3:00-6:00PM
	Inquiry Showcase Presentations!

Due:  Three outside of your classroom observations
	


The final day in your placement is Thursday, December 3rd.
Pathwise Observation Forms:  You are responsible for printing out and providing your own forms.  These forms are located on the PDC Website. 

http://education.ufl.edu/school/pdc/Forms.html
These are also available on our website at http://www.berrysclass.net. 

Mentor Observation Forms:  You are responsible for printing/providing these to your mentors.  Request them from your field advisor.

